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Chicago	  Public	  Schools	  (CPS)	  Arts	  teachers	  and	  their	  evaluators	  are	  advised	  to	  reference	  the	  CPS	  Framework	  for	  Teaching	  
(2013),	  the	  CPS	  Framework	  Companion	  Guide	  (2013),	  and	  the	  Arts	  Addendum	  (2013)	  together	  prior	  to	  and	  throughout	  	  the	  
evaluation	  process.	  “The	  purpose	  of	  this	  addendum	  is	  to	  share	  how	  important	  and	  unique	  aspects	  of	  Arts	  teaching	  practice	  align	  with	  the	  CPS	  Framework	  for	  
Teaching.	  School	  administrators	  and	  Arts	  educators	  should	  review	  this	  document	  prior	  to	  and	  during	  the	  Reach	  student	  pre-‐observation	  conference,	  observation,	  and	  
post-‐observation	  conference	  for	  more	  information	  about	  Arts	  practice.”	  p.2	  	  

http://www.cpsarts.org/wp-‐content/uploads/2013/09/Arts-‐CPS-‐Addendum_20130923.pdf	  

The	  instructions	  state	  that	  the	  addendum	  is	  a	  guide	  to	  understand	  what	  is	  unique	  about	  arts	  teaching	  practice.	  

Chicago	  Guide	  for	  Teaching	  and	  Learning	  in	  the	  Arts	  	  2013	  	  	  	  	  
A	  Curriculum	  Framework	  for	  Music,	  Theater,	  Dance	  and	  Visual	  Arts	  
Sections	  for	  each	  of	  the	  arts	  areas:	  	  

• Instructional	  planning	  
• Building	  a	  unit	  plan	  
• Building	  a	  lesson	  plan	  
• Developing	  an	  assessment	  plan	  

Elements	  of	  a	  quality	  program	  
Best	  practices	  
Grade	  spans:	  1)	  developmental	  info	  2)	  scope	  and	  sequence	  

• Sample	  lesson	  plans	  	  
http://chicagoguide.cpsarts.org/	  
New	  York	  City	  Schools	  	  Blueprint	  for	  Teaching	  and	  Learning	  in	  the	  Arts	  (2007)	  	  defines	  a	  “course	  of	  excellence”	  in	  each	  of	  the	  
arts	  areas	  of	  Dance,	  Theater,	  Music,	  Visual	  Arts,	  and	  Moving	  Image	  with	  in-‐depth	  information	  regarding	  the	  benchmark	  
grades	  of	  2,	  5,	  8,	  and	  12	  within	  the	  5	  strands	  of	  	  art	  making,	  developing	  art	  literacy,	  making	  connections,	  working	  with	  
community	  and	  cultural	  resources,	  and	  exploring	  careers	  and	  lifelong	  learning.	  	  

http://schools.nyc.gov/offices/teachlearn/arts/Blueprints/dancebp2007.pdf	  

http://schools.nyc.gov/offices/teachlearn/arts/Blueprints/MovingImageBP.pdf	  

http://schools.nyc.gov/offices/teachlearn/arts/Blueprints/MusicBP08.pdf	  

http://schools.nyc.gov/offices/teachlearn/arts/Blueprints/VAbp2007.pdf	  

http://schools.nyc.gov/offices/teachlearn/arts/Blueprints/Theaterbp2007.pdf	  
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The	  following	  is	  paraphrased	  from	  Creating	  Coherence,	  A	  Special	  Issues	  Brief	  	  p.1	  (2013)	  
http://www.gtlcenter.org/sites/default/files/CreatingCoherence.pdf	  for	  a	  systems	  level	  audience:	  
	  

• Develop	  understanding	  of	  the	  content	  specific	  pedagogic	  skills	  and	  practices	  to	  teach	  the	  art	  standards	  
• Verify	  that	  professional	  practice	  frameworks	  which	  form	  the	  basis	  of	  teacher	  evaluation	  systems	  support	  those	  arts	  

instructional	  skills	  and	  practices	  
• Create	  meaningful	  opportunities	  for	  Arts	  teachers	  to	  enhance	  teaching	  to	  assure	  students	  have	  the	  opportunity	  to	  

learn	  and	  achieve	  in	  the	  arts	  areas.	  
	  

New	  York	  City	  	  publication,	  Schools	  Viewing,	  Assessing	  and	  Supporting	  Effective	  Arts	  Instruction	  in	  Dance,	  Music,	  Theater	  and	  
Visual	  Arts	  	  	  	  	  http://schools.nyc.gov/offices/teachlearn/arts/Assessment/hallmarksbook.pdf	  

• What	  to	  look	  for	  during	  a	  walk-‐through	  
• Principles	  of	  	  good	  instruction	  
• Advice	  to	  observer	  which	  takes	  into	  account	  the	  uniqueness	  of	  the	  arts	  area	  
• Facilities	  and	  equipment	  that	  supports	  effective	  instruction	  
• Curriculum	  content	  
• Classroom	  management	  
• Hallmarks	  of	  a	  good	  lesson	  

TEACHER	  
EVALUATION	  
PRACTICES	  

Achievement	  First	  (a	  Charter	  Management	  Organization)	  uses	  a	  portfolio	  approach	  for	  arts	  teachers.	  At	  the	  beginning	  of	  the	  
year	  the	  teachers	  consult	  with	  a	  network	  achievement	  director	  to	  develop	  learning	  goals,	  assessments,	  timelines	  and	  
processes	  for	  check-‐in.	  At	  the	  end	  of	  the	  year	  a	  content	  expert	  reviews	  teachers’	  portfolios	  of	  student	  assessments	  to	  
determine	  progress	  toward	  their	  goals	  and	  the	  impact	  on	  student	  achievement.	  Practices	  vary	  per	  school.	  	  
TN	  Fine	  Arts	  Portfolio	  Model	  (includes	  info	  about	  GLADiS)	  https://sites.google.com/site/tnfineartsportfoliomodel/home	  	  
http://team-‐tn.cloudapp.net/wp-‐content/uploads/2013/08/Fine-‐Arts-‐Portfolio-‐Model-‐Overview.pdf	  	  
	  
GLADiS	  	  is	  an	  online	  portfolio-‐based	  assessment	  management	  system	  for	  the	  arts	  
http://www.thegladisproject.com/	  
	  
Description	  of	  GLADiS	  project	  in	  Memphis	  schools-‐-‐http://www.nafme.org/wp-‐content/uploads/2014/06/TN-‐assessment-‐
Dru-‐Davidson.pdf	  
	  
Colorado	  State	  Model	  Educator	  Evaluation	  System:	  Practical	  Ideas	  for	  Evaluating	  Teachers	  of	  the	  Arts	  	  (2014)	  purpose	  is	  to	  
support	  arts	  educators	  and	  evaluators	  in	  the	  evaluation	  process.	  Examples	  of	  guidance:	  
Exhibits	  describing	  observable	  practices	  that	  constitute	  evidence	  of	  the	  Teacher	  Quality	  standards;	  examples	  of	  	  artifacts	  
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with	  indicators	  
Cautions	  against	  the	  use	  of	  inauthentic	  assignments	  and	  practices	  to	  avoid.	  
Calls	  evaluators	  attention	  to	  literacy,	  math,	  and	  tech	  elements	  when	  they	  occur	  naturally	  in	  the	  process	  of	  arts	  learning	  and	  
teaching;	  clearly	  defines	  multiple	  measures	  and	  gives	  examples	  using	  generic	  and	  arts	  language;	  Teacher	  Quality	  Standards	  
with	  aligned	  examples	  of	  observable	  practices	  in	  each	  the	  arts	  areas	  
TX	  Professional	  Development	  and	  Appraisal	  System	  (PDAS)for	  Fine	  Arts	  Teachers	  (2002)	  This	  document	  is	  a	  response	  to	  
uncertainty	  among	  teachers	  and	  administrators	  about	  the	  “fit”	  of	  key	  dimensions	  of	  the	  PDAS	  for	  evaluating	  arts	  teachers.	  It	  
illustrates	  the	  alignment	  of	  assessed	  knowledge	  and	  skills	  in	  tested	  areas	  and	  the	  essential	  knowledge	  and	  skills	  of	  the	  arts	  
areas.	  
http://www.tmea.org/assets/NAfME/The%20Professional%20Development%20Appraisal%20System%20and%20Fine%2
0Arts.pdf	  
New	  TX	  teacher	  evaluation	  instrument	  to	  be	  implemented	  2015-‐16	  
IN	  Music	  	  and	  Visual	  Arts	  Assessment	  options—list	  provided	  by	  Department	  of	  Education	  regarding	  untested	  areas.	  Not	  
actual	  assessments,	  but	  a	  list	  of	  options	  as	  to	  what	  would	  yield	  acceptable	  evidence	  of	  student	  learning	  	  per	  the	  standards	  
and	  could	  be	  used	  in	  teacher	  evaluation	  
http://scm.mishawaka.k12.in.us/files/Assessment-‐Options-‐Matrix%20for-‐untested-‐subjects.pdf	  
NAfME	  recommendations	  for	  Music	  teacher	  evaluation	  
http://advocacy.nafme.org/files/2012/04/teacher_evaluation_ad_guide.pdf	  
	  
Arts	  Blog	  2013/	  Scott	  Shuler	  	  http://blog.artsusa.org/2013/09/12/arts-‐teachers-‐respond-‐to-‐new-‐evaluation-‐systems/	  
Blog	  post	  by	  Shuler	  (former	  music	  teacher	  and	  Arts	  Specialist,	  CT	  Department	  of	  Education,	  leader	  in	  music	  education)	  
acknowledges	  that	  teacher	  appraisal	  is	  essential	  to	  ensure	  professional	  growth	  and	  instructional	  improvement,	  and	  	  
identifies	  	  challenges	  faced	  by	  arts	  educators	  participating	  in	  emerging	  evaluation	  systems	  across	  the	  country,	  such	  as:	  

• Use	  of	  student	  growth	  measures	  without	  support	  for	  art	  teachers	  in	  development	  of	  appropriate	  assessments	  
• Student	  load	  
• Insufficient	  access	  to	  arts	  specific	  professional	  development	  

Teacher	  Evaluation	  in	  Practice	  	  (2014)	  University	  of	  Chicago	  Consortium	  on	  Chicago	  School	  Research	  published	  this	  research	  
brief	  after	  the	  first	  year	  of	  implementation	  of	  	  the	  new	  teacher	  evaluation	  system	  in	  the	  Chicago	  Public	  Schools.	  
https://ccsr.uchicago.edu/sites/default/files/publications/REACH%20Brief.pdf	  
	  
The	  only	  specific	  references	  to	  arts	  teacher	  perspective	  on	  the	  evaluation	  system	  was	  the	  concern	  voiced	  by	  arts	  teachers	  
about	  use	  of	  the	  school-‐wide	  literacy	  growth	  measure	  being	  used	  as	  evidence	  in	  their	  evaluation.	  

	  
Based	  on	  the	  overall	  findings,	  the	  study	  identified	  key	  questions	  regarding	  the	  CPS	  evaluation	  system	  to	  be	  considered	  as	  
implementation	  proceeds.	  The	  questions	  are	  in	  the	  areas	  of	  communication,	  professional	  development,	  resources,	  guidance	  
and	  support,	  and	  the	  impact	  of	  evaluation	  on	  improvement	  regarding	  teachers	  in	  general.	  	  
	  



	   	   	   	   	   April	  7,	  2015	  Report	  to	  SP3	  Project	  Team	  R.	  Elliott	  

State	  of	  the	  States	  2013.	  Connect	  the	  Dots:	  Using	  evaluations	  of	  teacher	  effectiveness	  to	  inform	  policy	  and	  practice.	  National	  
Council	  on	  Teacher	  Quality	  
http://www.nctq.org/dmsView/State_of_the_States_2013_Using_Teacher_Evaluations_NCTQ_Report	  
Recommendation:	  Non-‐tested	  subjects	  should	  not	  be	  an	  afterthought	  in	  planning	  the	  implementation	  of	  teacher	  evaluation	  
systems.	  In	  the	  sates	  with	  the	  most	  ambitious	  evaluation	  designs	  (requiring	  student	  growth/achievement	  to	  be	  a	  higly	  
significant	  or	  the	  most	  significant	  factor	  in	  the	  teacher	  rating)	  only	  18	  	  and	  DC	  explicitly	  addres	  how	  to	  measure	  student	  
growth	  and	  achievement	  in	  non-‐tested	  grades	  and	  subjects.	  	  	  

TEACHING	  
PRACTICES	  

National	  Core	  Arts	  Standards,	  http://nationalartsstandards.org/	  
	  
The	  Arts	  organizations	  all	  offer	  resources	  reading	  standards	  and	  teaching	  strategies	  and	  professional	  development	  
http://www.arteducators.org/	  
http://www.nafme.org/	  
http://www.ndeo.org/	  
http://www.schooltheatre.org/	  
	  
Great	  Teachers	  and	  Leaders	  Center	  Publication:	  A	  Framework	  for	  Coherence	  p.	  16—Indicators	  of	  elements	  of	  instructional	  
practice	  have	  to	  be	  general	  enough	  to	  apply	  to	  all	  teachers	  yet	  specific	  enough	  to	  result	  in	  actionable	  feedback	  that	  can	  drive	  
professional	  learning	  and	  improvement	  
	  
Nat’l	  Education	  Association	  A	  Teacher	  Evaluation	  Resource	  Guide	  (2011):	  p.	  12	  Tool	  for	  Moving	  to	  a	  Shared	  Understanding	  of	  
Effective	  Teaching—facilitates	  dialogue	  among	  teachers	  regarding	  effective	  instruction	  
http://www.nea.org/assets/docs/teacherevalguide2011.pdf	  	  Some	  adaptation	  of	  this	  tool	  could	  be	  useful	  in	  dialogue	  aimed	  
at	  a	  greater	  understanding	  of	  	  standards	  of	  practice	  
	  
Measures	  of	  Effective	  Teaching	  (MET)	  Project	  -‐–Gates	  foundations	  
http://www.arteducators.org/news/MET_Feedback_for_Better_Teaching_Principles_Paper.pdf	  
Identifies	  	  and	  describes	  9	  Principles	  for	  using	  measures	  of	  evaluating	  teachers	  in	  general—can	  these	  be	  reworded	  to	  be	  
arts-‐focused	  as	  a	  resource	  for	  schools	  /	  PLCs	  	  developing	  an	  arts	  assessment	  plan:	  	  
Set	  expectations;	  use	  multiple	  measures;	  balance	  weights;	  monitor	  validity;	  ensure	  reliability;	  assure	  accuracy;	  make	  
meaningful	  distinctions;	  prioritize	  support;	  use	  data	  for	  decisions	  at	  all	  levels—state,	  district,	  school,	  department/grade;	  
classroom	  
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“Assessment	  systems	  that	  are	  well	  integrated	  with	  teacher	  professional	  development	  and	  instructional	  
improvement	  systems	  have	  the	  strongest	  potential	  for	  increasing	  district	  capacity	  to	  implement	  high-‐quality	  
standards-‐based	  sequential	  arts	  instruction.”	  	  p.	  26	  

“We	  have	  not	  found	  any	  district	  that	  meets	  all	  the	  criteria	  for	  a	  fully	  comprehensive,	  coherent,	  continuous,	  feasible,	  and	  
visible	  district-‐level	  arts	  assessment	  system.	  However,	  we	  have	  found	  many	  examples	  of	  promising	  practices	  in	  district-‐level	  
assessment	  of	  student	  learning	  in	  the	  arts.	  “	  p.	  2	  

	  

Stites,	  R.,	  Bland,	  J.,	  &	  Campbell,	  A.	  (2009).	  Achieving	  balance	  in	  districtwide	  arts	  assessment	  systems:	  A	  review	  of	  issues	  and	  
promising	  approaches.	  Menlo	  Park,	  CA:	  SRI	  International.	  
http://www.ccsesaarts.org/CCSESA_FILES//SRI%20district%20arts%20assessment_final0914.pdf	  

	  

	  
FLA	  RTTT	  Performing	  Fine	  Arts	  Assessment	  Project	  http://cfaefl.org/AssessmentProject/InnerPage.aspx?ID=18	  
FLA	  Guide	  for	  Writing	  Arts	  Assessment:	  
http://cfaefl.org/AssessmentProject/userfiles/Test%20Items/Guide%20for%20Writing%20and%20Reviewing%20-‐
%20YEAR%20II_Final_web.pdf	  
	  
Through	  the	  project,	  teachers	  and	  other	  experts	  developed	  end-‐of-‐course	  performance	  assessments	  in	  dance,	  music,	  theater	  
and	  visual	  arts.	  	  Most	  of	  the	  work	  was	  done	  in	  Music.	  End	  of	  course	  exams	  have	  to	  be	  used	  in	  teacher	  evaluation	  in	  FLA,	  but	  
there	  is	  leeway	  as	  to	  what	  percentage	  these	  assessments	  count.	  Teacher	  survey	  indicated	  that	  nearly	  90%	  of	  classroom	  time	  
was	  spent	  on	  performing	  skills.	  Based	  on	  that	  finding,	  DoE	  made	  the	  decision	  to	  develop	  3	  types	  of	  performance	  tasks:	  
prepared,	  on-‐demand,	  and	  creating,	  along	  with	  rubrics.	  	  
5,000	  test	  items	  	  developed,	  but	  plans	  to	  field	  test	  complicated	  because	  Pearson	  software	  was	  glitchy,	  therefore	  few	  items	  
were	  actually	  subjected	  to	  field	  testing.	  	  
State	  discussing	  performance	  assessment	  for	  all	  content	  areas;	  authentic	  assessment—	  ala	  Profile	  of	  Learning	  
	  
	  
Brevard	  County	  Schools	  	  (FLA)	  Web	  site	  announcement	  about	  end-‐of-‐course	  in	  Music	  at	  the	  elementary	  level:	  Beginning	  with	  this	  
current	  school	  year,	  students	  in	  the	  state	  of	  Florida	  will	  be	  required	  to	  take	  an	  End-‐of-‐Course	  Assessment	  in	  Music.	  	  Our	  school	  will	  be	  testing	  students	  in	  grades	  3-‐6	  in	  
April.	  	  Testing	  will	  take	  place	  during	  activity	  periods.	  	  40%	  of	  the	  test	  will	  be	  responding	  to	  question	  using	  multiple	  choice	  and	  short	  answer.	  	  60%	  of	  the	  test	  will	  be	  a	  
performing	  component	  where	  students	  will	  be	  individually	  recorded	  singing	  a	  song	  we	  will	  prepare	  in	  class.	  	  Rubrics	  will	  be	  discussed	  with	  students	  and	  will	  be	  
available	  starting	  in	  January.	  	  	  
End	  of	  course	  tests	  in	  the	  arts	  areas	  are	  not	  statewide	  tests.	  
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National	  Core	  Arts	  Standards	  Model	  Cornerstone	  Assessments	  http://nationalartsstandards.org/	  
	  
California	  Study:	  Achieving	  Balance	  in	  District	  Wide	  Arts	  Assessment	  systems:	  A	  Review	  of	  Issues	  and	  Promising	  Approaches	  	  
http://www.ccsesaarts.org/CCSESA_FILES//SRI%20district%20arts%20assessment_final0914.pdf	  
Definition	  of	  balance	  
Findings	  of	  earlier	  study	  on	  State-‐wide	  arts	  assessment	  
Strengths	  and	  weaknesses	  of	  district	  level	  assessment	  models	  
Design	  Challenges	  and	  Lessons	  from	  Practice	  
Integration	  with	  Accountability	  
Findings	  
Stites, R., Bland, J., & Campbell, A. (2009). Achieving balance in districtwide arts assessment systems: A review of issues and promising approaches. Menlo 
Park, CA: SRI International. 
	  
Delaware	  (RTTT)	  DOE	  provided	  training	  on	  standards-‐based	  assessment	  for	  teachers	  in	  non-‐tested	  areas.	  Produced	  
“performance	  packages”	  specifying	  targets	  and	  evidence.	  	  

TN	  Fine	  Arts	  Growth	  Measures	  System	  	  	  https://www2.ed.gov/programs/racetothetop/communities/tle2-‐tn-‐arts-‐
system.pdf	  
	  
	  
WestEd	  Study	  on	  assessment	  in	  the	  arts	  was	  commissioned	  by	  National	  Endowment	  for	  the	  Arts	  	  in	  2012.	  Findings	  and	  
recommendations	  published	  in	  Improving	  Assessment	  of	  Student	  Learning	  in	  the	  Arts—State	  of	  the	  Field	  and	  	  
Recommendations.	  	  Key	  finding:	  “There	  is	  a	  lack	  of	  publicly	  available	  high-‐quality	  assessment	  tools,	  informational	  
documents,	  how-‐to	  resources,	  and	  technical	  reports	  related	  to	  K-‐12	  student	  learning	  in	  the	  arts.”	  p.	  iv.	  	  	  See	  top	  10	  needs	  on	  
p.	  vi,	  and	  recommendations	  on	  pp.	  vii-‐ix.	  
http://arts.gov/sites/default/files/WestEd.pdf	  	  	  	  

National	  Education	  Association	  Publication:	  Teacher	  Evaluation	  Resource	  Guide,	  p.	  22	  Table:	  Degrees	  of	  Controversy	  Over	  the	  
Use	  of	  Value-‐Added	  Measures—no	  research	  citation.	  	  The	  range	  of	  controversy	  could	  refer	  to	  any	  type	  of	  measure.	  
http://www.nea.org/assets/docs/teacherevalguide2011.pdf	  	  
Mishawaka	  IN	  provides	  a	  	  list	  of	  	  specific	  assessment	  options	  for	  the	  arts	  areas	  
http://scm.mishawaka.k12.in.us/files/Assessment-‐Options-‐Matrix%20for-‐untested-‐subjects.pdf	  
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National	  Comprehensive	  Center	  for	  Teacher	  Quality.	  Publication	  Measuring	  Teachers’	  Contributions	  to	  Student	  Learning	  
Growth	  for	  Non-‐Tested	  Areas	  .	  Table	  1	  on	  page	  8:	  Options	  for	  Measuring	  Student	  Growth	  to	  Inform	  Teacher	  Evaluation	  in	  
Nontested	  Subjects	  and	  Grades	  provides	  	  a	  list	  of	  options	  with	  the	  strengths	  and	  limitations	  of	  each	  option	  
p.13	  statement	  regarding	  measuring	  student	  learning	  growth	  in	  the	  arts.	  “	  …the	  focus	  is	  	  on	  designing	  appropriate	  tasks	  that	  
demonstrate	  students’	  mastery	  of	  standards	  and	  then	  developing	  appropriate	  pretests	  that	  allow	  districts/schools	  to	  
determine	  students;	  knowledge	  and	  skills	  at	  the	  beginning	  of	  the	  course.	  “	  Provides	  general	  advice	  about	  tasks	  and	  pretests.	  	  
P10	  –no	  assessment	  is	  perfect	  but	  can	  be	  improved	  over	  time—concern	  for	  validity	  for	  example	  shouldn’t	  stop	  a	  
District/school	  from	  using	  an	  assessment	  they	  feel	  is	  worthy—study	  and	  improvement	  of	  assessment	  must	  be	  on-‐going	  (for	  
high	  stakes	  purposes,	  there	  must	  be	  a	  high	  level	  of	  confidence	  among	  stakeholders	  regarding	  validity	  and	  reliability)	  	  
	  
http://www.gtlcenter.org/sites/default/files/docs/MeasuringTeachersContributions.pdf	  
	  
Blogger	  Angela	  Maiers	  gives	  examples	  of	  arts	  assessment	  items	  and	  portfolios	  from	  various	  schools	  and	  states	  
	  	  http://www.angelamaiers.com/images/2011/01/ArtsAssessments.pdf	  

New	  York	  	  	  provides	  Indicators	  of	  Achievement	  Checklists	  for	  Music	  and	  Visual	  Arts	  (along	  with	  other	  non-‐tested	  areas)	  as	  
tools	  to	  provide	  guidance	  for	  the	  schools	  in	  maintaining	  high	  expectations	  for	  student	  learning	  and	  program	  quality.	  
http://www.p12.nysed.gov/ciai/mle/achievement/	  	  	  	  
A	  Closer	  Look	  at	  Assessments	  	  2013-‐2014	  	  Maricopa	  County	  schools	  (AZ)	  
Maricopa	  County	  Educational	  Service	  Agency	  (MCESA)	  collaborated	  with	  40	  AZ	  school	  districts	  in	  a	  rigorous	  development	  
process	  to	  create	  pre-‐	  and	  post-‐assessments	  to	  be	  used	  in	  the	  measurement	  of	  teacher	  effectiveness.	  	  There	  are	  assessments	  
for	  visual	  art,	  music,	  band	  and	  choir,	  theater	  and	  dance.	  
http://education.maricopa.gov/cms/lib03/AZ00001882/Centricity/Domain/141/closer_look_assessments_2013-‐2014.pdf	  

	  


